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SOME THOUGHTS ON PARADIGM SHIFT IN ASSESSMENT IN UZBEKISTAN
Mamura Alimova
NamSU
Abstract. This article discusses and analyses a multiple-choice testing technique in national
context according to 5 main principles (reliability, content validity, practicality, wash back and
authenticity) of testing.
Key words: assessment, reliability, validity, practicality, authenticity, wash back, test
technique, paradigm shift, communicative language teaching.
НЕКОТОРЫЕ МЫСЛИ О СМЕНЕ ПАРАДИГМЫ В ОЦЕНКЕ В УЗБЕКИСТАНЕ
Алимова Маъмура
НамГУ
Аннотация. Данная статья обсуждает важность пяти принципов в оценивание
студентов. Также в статье пойдёт речь об анализе тестов основываясь на пяти принципов
(практичность, аутичность, вескость, достоверность и обратный эффект).
Ключевые слова: оценивание, достоверность, аутичность, эффект оценивания,
техника теста, изменения в оценивание, коммуникативное обучение иностранного языка
O'ZBEKISTONDA BAHOLASHDA PARADIGMANING O'ZGARISHI HAQIDAGI
BA'ZI FIKRLAR
Mamura Alimova
NamDU
Annotatsiya. Ushbu maqolada baholashning dolzarb masalalari yoritilgan bo’lib, asosiy
e’tibor test (berilgan javoblardan mosini tanlash) texnikasi baholashning 5 ta prinsiplari asosida
tahlil etilgan.
Kalit so’zlar: baholash, ishonchlilik, qulaylik, autentiklik, baholashning ta’siri, test
texnikasi, baholashdagi o’zgarishlar, kommunikativ til o’qitish metodi.
Puppin (2007) states that “Even though many English as a Foreign Language (EFL)
programs use communicative Language Teaching, all too often their assessment methods
do not correspond to this approach.” After presidential decree in Uzbekistan in 2012,
many reforms are happening in every stage of language teaching. New curriculums are
being adapted and implemented into real language classrooms. Most of the reforms are
happening in teaching and improving language skills, however, assessment was ignored
in many cases. We have changed the curriculum and syllabi and we are using
communicative language teaching approach in our classes. During the lessons students are
engaged in many communicative tasks. When we come up with evaluation we do not
consider the new trends of language teaching at all.
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According to Puppin (2007) transaction from traditional to performance-based
happened in many ways. One example is from one-short tests to continuous assessment.
In our context we still use traditional assessment in many courses at our university.
However, we have shifts in some specialty courses. We assessed our students according to
tests that were based on grammar and vocabulary items until the new shifts. When we
deliver traditional tests we usually have one-shot tests, which mean we test them once and
it usually tests language structure or vocabulary usage. But in performance-based tests we
test their performance in a continuous way. Another point we want to say is in traditional
tests we give just one sentence with blanks in a question and ask learners to fill in the
blanks. This shows that we are not providing context to the learners. During Listening and
Speaking lessons we try to use communicative approach in the classroom. However, when
it comes to assess students’ these listening and speaking skills we do not always use
performance-based assessment. For example, we usually ask our students to do multiple
choice questions for assessing listening skills. Usually answers are given with one word, or
we may ask them to paraphrase the statement as it was described in discrete-point
approach in testing. When we ask our learners to do listening logs, they just listen to
different type of short texts and fill in the form. We have one listening test in a semester
that includes all multiple-choice questions. We are going to analyze one of the tests of
these types. The following chart describes the levels of MCQ (Multiple-choice questions)
in assessing it according to five main principles of assessment. This chart was given as a
final task at Advanced Certification in English Language Teaching (ACE) Course 2 Week 3
University of Oregon 2016.
While taking the course a good chance to analyze different types of assessment
techniques according to key principles of evaluation was provided for participants. This
analysis helped us to understand the key concepts well and use it purposefully while
designing the tests for different contexts. The following Table 1 describes the analysis of
some assessment techniques according to the main principles of assessment.
Table 1
(Rater)
(Content)
Practicality
Wash-back
Authenticity
SCENARIO
Reliability
Validity
1. Standardized multiple-choice
proficiency test, no oral or written
production
Ss (Students) receive a report which
Medium
High
Medium
High
Medium
includes a total score and subscores for
listening, grammar, proofreading, and
reading comprehension.
Reliability can be medium in this kind of tests; students may take this test in different rooms and in different
conditions. However these types of tests are more reliable, students may have similar results if they answer correctly.
This test is objective test and answers are clear.
Validity can be rated highly, as the questions may cover the studied material and content. It is up to the test develops, if
they taught according to the communicative approach, they should test according to this type of approach and they
should meet the objective of the course.
Practicality of these types of tests includes different type of issues. It is very hard for teachers to develop MCQ,
however, marking is very practical and easy to assess and giving feedback. You may give feedback to the whole class.
Wash back can be high as the results of this test technique may encourage students to learn more. According to the
results of their work students may feel satisfaction.
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2.

3.

4.

5.

6.

Authenticity may be medium. When test developers design tests they usually design MCQ they usually try to cover
content, however when we test reading, writing and listening we may use authentic materials as a source of the course.
SCENARIO
Reliability
Validity
Practicality
Washback
Authenticity
Timed impromptu test of written
Medium
High
High
Medium
Low
English (TWE® Test)
Ss receive a report listing one holistic
score ranging between 0 and 6. No
additional comment is provided.
Comments: These tasks can be reliable. The test scores are consistent. Students may take this test in different conditions
and this sometimes may have problems with reliability.Validity can be high, if test developers design the report
questions according to the studied content. Producing test specifications is very important, as this helps to design the
test accordingly. These reports can be very practical. Their results can be checked very easily.
SCENARIO
Reliability
Validity
Practicality
Washback
Authenticity
One-on-one oral interview to assess
overall oral production ability
Ss receive one holistic score ranging
High
High
Medium
Medium
High
between 0 and 5. No additional
comment is provided.
Comments: Oral interviews usually are very productive testing technique. It gives more reliable results. If the interview
questions are based on the content of the covered materials, they are valid. If we speak about practicality, we may say
that they are not always practical. Sometimes students may have different feeling and cannot produce enough language
to assess. Wash back can be different in different learners. If learners could produce answers, they may have a positive
effect. If vice-versa they may have negative wash back from these types of tests.
SCENARIO
Reliability
Validity
Practicality
Washback
Authenticity
S gives a five-minute prepared oral
presentation in class.
T (Teacher) evaluates by filling in a
rating sheet indicating S's success in
delivery, rapport, pronunciation,
grammar, and content. The teacher uses
Medium
High
Medium
Medium
Medium
a presentation rubric which describes
each performance factor at three levels of
proficiency: Very Good, Good, and
Needs Improvement. Students receive a
copy of the rubric as part of the
presentation.
Comments: Reliability can be not so high in these types of tests. When this presentation is asked in different groups
their results may differ sometimes. We usually have benchmarking with my colleagues. Sometimes we may have
different result in assessing the same student. Validity can be high, if we assign students to prepare presentation on the
covered topics. It is very practical, if we use rubrics. It is easy to give feedback according to the rubrics. Wash back can
be mostly positive as students may prepare their presentations according to the instructions of the teachers and they
will be very happy when they get positive feedback.
SCENARIO
Reliability
Validity
Practicality
Washback
Authenticity
S creates multiple drafts of a three-page
essay. Early drafts are peer-reviewed. S
turns in a near-final version to the T.
Medium
High
Medium
High
Medium
T comments on grammatical/rhetorical
errors only and returns it to S (no grade).
Comments: In these types of tasks are very useful for students. If we speak about reliability they are not so reliable
sometimes. When students get their feedbacks they may have different results. If teacher assigns learners the task
according to the course objectives it is obvious that they may produce valid results.
SCENARIO
Reliability
Validity
Practicality
Washback
Authenticity
S assembles a portfolio of materials
over a semester-long course.
High
High
Medium
High
Medium
T conferences with S on the portfolio at
the end of the semester, assigning an
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overall grade.
Comments: When students get results in any time they may get the same results. This shows that this type of task is
very reliable. If we speak about validity, it is valid too. Usually students gather all the tasks and materials they produce
for their portfolio according to the course objectives and this measures the validity as high here. Practicality of this type
of task is medium. It is very easy for teachers to design the tasks, however the checking and evaluating students’
products take much time and afford.

According to Table 1 main principles of assessment were applied to different
techniques of evaluation. Most of them show high rate of validity and reliability, where as
the practicality of these techniques is medium.
In most classes teachers are using communicative teaching approach; however they
test their students according to traditional way. This shows that we are not reaching our
goals. There is a problem of validity of these types of tests. We test different aspects of the
language instead of testing what we teach. We try to change this situation and it is always
difficult to implement new ideas into teaching and testing.
For testing speaking skills we use role-plays and discussions. Role plays and
discussions are semi-scripted speech. Usually when we assign students to prepare their
role plays and discussions they prepare their scripts at least in mind. We think there is not
much performance in these types of tests. After analyzing test techniques in Table 1, we
think it is high time to change our testing into more performance-based assessment and let
our students to use more transferable and real life skills in performing for assessment. In
performance-based tests we usually base our tests on language skills and when we give
instructions for tasks we ask our learners to research the topic and prepare their oral
presentations, as an example. This helps learners to enlarge their knowledge in different
topics.
To conclude, we may state that changing teaching approaches cannot be fulfilled
successfully if we do not change the assessment tools for evaluation. This leads to the idea
of changing the view of the teachers to test techniques. This process takes much time and
afford, furthermore it involves lots of research in this field.
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